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1. Introduction 

 

1.1 About HRY 

Healthy Relationships for Youth (HRY) is a school-based, peer-facilitated, violence prevention program 

developed by the Antigonish Women’s Resource Centre and Sexual Assault Services Association and 

offered in partnership with schools locally and across the province.  Grade 11 and 12 students are 

trained to deliver a series of twelve HRY sessions to Grade 9 students with the support of the Healthy 

Living classroom teacher.  The interactive sessions are designed to reduce the risk of violence for youth 

through developing their skills and knowledge about creating and maintaining healthy relationships.  

 

HRY has been cited as a promising practice program for the way it involves youth as peer educators in 

the classroom, schools and communities. The program has been offered in local high schools since 

2006. Since then HRY has continued to grow and is offered in 18 schools in communities spreading 

from the Yarmouth area to Springhill to the South Shore.  HRY has reached approximately 7,294 

grade nine students and has trained 1,593 youth facilitators around the province. 

 

HRY uses a strength-based approach which encourages students to develop a deeper understanding 

of diversity and to both recognize and challenge sexism, racism and homophobia as forms of violence 

that impact personal and social relationships.  HRY is evaluated each year to assess effectiveness and 

to ensure materials remain relevant for youth.  

 

HRY Schools for the 2015-2016 school year:  

 10 schools in the Strait Regional School Board,  

 6 schools in the Chignecto-Central School Board,  

 1 school in the South Shore Regional School Board,  

 1 school in the Annapolis Valley Regional School Board 

 

 

1.2 About This Report 

This report presents an analysis of data collected throughout the 2015-16 school year in participating 

schools in the Strait Regional School Board district. Grade 9 students, youth facilitators and teachers 

were asked to complete surveys about their experience with the HRY program. The report shares the 

findings of this evaluation process, highlighting growth in skills and knowledge throughout the 

program (for youth facilitators). It encompasses the period from September 1, 2015 to June 30, 2016. 
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1.3 Program Objectives 

The following are the objectives of the HRY program:  

 

Grade 9 student engagement 

ü To implement the HRY curriculum in Grade 9 classes in participating schools in Nova Scotia 

ü To assist youth in developing the attitudes, values and skills they need to build and maintain 

healthy relationships.  

ü To increase students’ understanding of racial and cultural diversity specifically related to the 

Mi’kmaq, African Nova Scotian and Acadian communities  

ü To increase students’ awareness of issues related to violence prevention and social inequities from 

a gender-based perspective.  

ü To foster youth development through peer support, critical thinking, open dialogue and 

experiential learning.   

 

Peer facilitation and leadership development 

ü To provide a youth-centred peer facilitated program that engages Grade 11 and 12 youth in 

developing facilitation and leadership skills, deepening their understanding of violence prevention, 

and promoting healthy relationships.  

ü To integrate a youth-centred approach that fosters youth to take a leadership role within their 

school.   

 

Program support and capacity building 

ü To build an understanding of the HRY youth-centred approach, peer facilitation model, program 

goals and curriculum, and roles among coordinators, teachers and guidance counselors. 

ü To develop and maintain support systems for the HRY program delivery. 

 

Community-school partnerships 

ü To build, strengthen and maintain relationships between community and school partners in order 

to deliver the program. 

ü To have adequate resources to ensure sustainability of the program. 

ü To respond to requests for the program as identified by schools and communities.   

 

Planning and evaluation 

ü To monitor and assess the effectiveness of the HRY program.  

ü To ensure the HRY curriculum reflects the relevant Department of Education outcomes.  
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1.4 Evaluation Methodology 

Based on the updated HRY program logic model and evaluation recommendations developed by 

external evaluator Peggy Mahon in conjunction with HRY staff in September 2014, the HRY program 

designed a series of evaluation tools that would help assess the impact of the program using the 

abovementioned objectives as a framework.  

 

1.4.1 Evaluation Tools 

This year the following evaluation tools were used in participating schools: 

 Pre and Post surveys of youth facilitators 

 Post survey of grade 9 students 

 Focus groups with youth facilitators 

 

Surveys were distributed to youth facilitators, students and teachers in either paper or electronic form. 

Data from paper surveys was inputted electronically and consolidated with data that had already been 

entered by respondents via computer.  

 

Grade 9 post-survey 

The grade 9 student survey (completed after program completion) included basic demographic 

information (school and gender); overall learning, personal impact of participation in the HRY program; 

and knowledge in specific topic areas: violence and relationships, communication and personal 

boundaries, diversity and gender, and stereotypes and sexual orientation.  

 

Youth Facilitator surveys 

The youth facilitator pre- and post-surveys included basic demographic information (school and 

gender); level of confidence in facilitation and knowledge of subject matter; and knowledge in specific 

topic areas: healthy relationships, unhealthy relationships, diversity, Mi’kmaq culture, African Nova 

Scotian culture, assertive communication, personal boundaries, hypersexualization, hypermasculinity, 

gender stereotypes, relationship violence, sexual orientation, and gender identity.  

 

Youth facilitator focus groups 

Focus groups with youth facilitators were optional, and were therefore conducted in some but not all 

schools. Focus group questions were aimed at gathering feedback on the HRY curriculum, youth 

facilitator training, facilitation, support from teachers and the HRY coordinator, and overall reflections 

on the program. 

 

1.4.2 Data Analysis 

Data gathered using the abovementioned evaluation tools has been analyzed using a combined 

qualitative and quantitative method. The qualitative component consists of data coding of free-form 

responses to survey questions, with attention paid to emerging patterns. The quantitative component 

includes an analysis of student and youth facilitator responses on a Likert scale. A gender analysis has 

been applied to the grade 9 student responses, and a comparison of pre and post responses was 

conducted with the youth facilitator data.    
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1.4.3 Evaluation Limitations and Challenges 

This year our evaluation process was limited in the following ways: 

 Grade 9 students in four schools in the SRSB did not complete post-surveys; therefore the 

overall data does not reflect these students’ experiences.  

 This year the HRY program did not have an external evaluator. The 2015-16 HRY program 

evaluation process has therefore been entirely staff-led. This has required us to limit the scope 

of our approach: 

o We distributed a grade 9 post-survey but not a pre-survey; therefore we do not have 

data to compare students’ growth in knowledge and skills over the course of the 

program. 

o We have not measured indicators related to program implementation, program 

support/capacity-building, community-school partnerships, and planning and 

evaluation. 

 A teacher survey was not distributed to SRSB teachers this year; therefore there is no teacher 

response data included in this report. 

 

Despite these limitations we have conducted a rigorous analysis of data representing the majority of 

participating students and youth facilitators. This analysis has produced insights that are meaningful 

and critical to the HRY program’s development.  

 

 

2. Program Implementation and Outputs 

 

2.1 Youth Engagement: Grade 9 Students and Youth Facilitators 

This year in the Strait Regional School Board district the HRY program was delivered in all 10 high 

schools (see Table 1 below). HRY program activities consist of recruitment, training, 12 session delivery, 

regular meetings with youth facilitators and pre/post program evaluation.  
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Table 1: SRSB schools participating in the HRY program 

School Number of youth 
facilitators 

Number of grade 9s 
participating in HRY 

Cape Breton Highlands Academy/ Education Centre  20 34  

Inverness Academy/ Education Centre 12 21 

Dalbrae Academy/ Education Centre 12 56 

Strait Area Education and Recreation Centre 20 72  

Richmond Academy/ Education Centre 28 73 

East Antigonish Academy/ Education Centre 10 39 

Guysborough Academy/ Chedabucto Education Centre 11 24  

Canso/Fanning Academy/ Education Centre 10 15  

St. Mary’s Academy/ Education Centre 15 24  

Dr. J.H Gillis Regional High School 42 188  

Total 180 546 

 

2.2 Leadership Development: Youth Facilitator Recruitment, Training and Support 

In early September, contact with the Strait Regional School Board and participating schools was 

initiated by the SRSB coordinator and thus began recruitment for the youth facilitators (YF). Once 

recruitment was done for the 10 participating schools in the region, training of both teachers and 

facilitators took place in late September and early October.  

 

Trainings are broken into three parts to ensure the YFs are prepared to begin facilitating to the Grade 

9 students. Incorporating feedback from both students and previous coordinators, we kept the format 

of training, which included a half day pre training, which was an introduction to the HRY program and 

expectations of YFs for the year, followed by a one-full day training, where youth facilitators 

participated in a full day workshop on key themes, this year focusing on facilitation skills, introducing 

new sessions on sex, drugs and decision making, and the importance of violence prevention work. 

Where possible, we did multi-school trainings to give youth facilitators the opportunity to work with 

youth from other schools. The full day training was then followed up with another half day training at 

each school to prepare them for the first session and strengthen facilitation skills. In addition, monthly 

check-ins between coordinators and youth facilitators unfolded as planned, and as in the previous 

year, some schools required more hands-on support and thus demanded an increase of flexibility of 

their coordinators.  

 

2.3 Teacher Involvement 

This year the HRY program engaged 10 lead teachers (one per school) in supporting the delivery of 

the HRY curriculum to grade 9 students. These teachers were trained along with youth facilitators and 

played a key role in scheduling and helping YFs prepare for the 12 curriculum sessions. At Dr. J. H. 
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Gillis Regional High School, the region’s largest school, an additional seven (7) teachers provided in-

class support to youth facilitators and students. 

 

3. Grade 9 Student Evaluation Results 

Healthy Relationships for youth are honest, safe, respectful, fair and supportive unions. In a healthy 

relationship, youth share an equal balance of power, are able to communicate effectively, maintain 

healthy boundaries and make decisions based on their own values and preferences, rather than out of 

fear or obligation. 

The HRY program’s evaluation of grade 9 students was organized around the following objectives: 

ü To assist youth in developing the attitudes, values and skills they need to build and maintain 

healthy relationships.  

ü To increase students’ understanding of racial and cultural diversity specifically related to the 

Mi’kmaq, African Nova Scotian and Acadian communities  

ü To increase students’ awareness of issues related to violence prevention and social inequities from 

a gender-based perspective.  

ü To foster youth development through peer support, critical thinking, open dialogue and 

experiential learning.   

 

A total of 546 grade 9 students within the Strait Regional School Board district completed the 2015-

16 HRY post-survey. Students in six out of ten schools completed the survey; therefore, the survey 

results are representative of students in six (6) schools. 

 

Of these students, approximately 42% identified as male, 55% identified as female and 3% identified as 

Trans or Not Sure. 

 

This section presents an analysis of student responses to survey questions based on the 

abovementioned objectives. 

 

3.1 Develop attitudes, values and skills to build and maintain healthy relationships  

This objective aims to help students identify and practice skills for making and maintaining healthy 

relationships.  The students have an opportunity to practice assertive communication, active listening, 

setting boundaries and conflict resolution skills. They do this through a variety of participatory 

activities and discussion. The success indicators for this objective are:   

 

Á Can identify and explain the different forms of violence 

Á Understand and can explain the cycle of relationship violence 

Á Can identify and explain the traits of a healthy relationship 

Á Can express my needs and expectations for healthy relationships 

Á Knows where to get help or send others for help if they experience violence 

Á Understand the difference between passive, assertive and aggressive communication 

Á Able to use assertive communication to resolve conflicts 
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Á Practice respecting others personal boundaries 

Á Can communicate my personal boundaries to others 

 

 

 

 

 

3.1.1 Student Response to Indicators 

Students were asked two sets of questions based on the abovementioned objective and indicators: 

one to gauge their knowledge related to violence and relationships, and another to self-assess their 

skills in practicing healthy boundaries and communication (see tables below).  

 

In the first cluster of questions, all five statements had strong, positive responses (reflecting a 

combination of ‘agree’ and ‘somewhat agree’ responses). The highest positive responses in this cluster 

were in regards to being able to understand and identify different forms of violence (87.22%) as well as 

being able to identify and explain the traits of a healthy relationship (86.74%).  86.23% of students 

either responded ‘agree’ or ‘somewhat agree’ that they could identify and explain the traits of a 

healthy relationship, while slightly fewer (86.06%) said they could express their needs and expectations 

for healthy relationships. 85.54% of students responded ‘agree’ or ‘somewhat agree’ in regards to 

knowing where to get help or where to send others for help if they experience violence. 

 

 

 

In the cluster of questions about communication and boundaries 

(Table 3), as with the first cluster, the majority of students 

responded in a positive way. Approximately 84% responded ‘agree’ 

or ‘somewhat agree’ that they could understand the difference between passive, assertive and 

aggressive communication. An even higher percentage, 88.09% responded ‘agree’ or ‘somewhat 

agree’ to the statement “I practice respecting others’ personal boundaries”. 83.93% and 82.14% of 

students respectfully, replied ‘agree’ or ‘somewhat agree’ to the statement “I feel confident about my 

ability to make healthy decisions” and “I am able to stand up for myself in situations of peer pressure”. 

Slightly fewer, 79.72%, reported that they agree or somewhat agree that they can communicate their 

personal boundaries to others. 

 

There were very comparable, and considerably high, positive responses to the statement, “I feel 

confident about my ability to make healthy decisions” and “I am able to stand up for myself in 

situations of peer pressure” (83.93% and 82.14% respectively). 

 

The statement that received the largest percentage of ambivalent or negative responses (“not sure”, 

“somewhat disagree” or “disagree”) from this cluster of questions was “I am able to use assertive 

communication to resolve conflicts” (22.63%). 

 

“[I learned] how to get help 

if you’re in an unhealthy 

relationship.” – Grade 9 

Student 
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Table 2:  Grade 9 Students Response to Violence and Relationships 

Statement Agree Somewhat 
Agree 

Not Sure Somewhat 
Disagree 

Disagree Total 

I can identify and explain the 
different forms of violence 

58.68% 

98 

30.54% 

51 

6.59% 

11 

1.20% 

2 

2.99% 

5 

  

167 

I understand and can explain 
the cycle of relationship 
violence 

49.10% 

82 

37.13% 

62 

9.58% 

16 

0.60% 

1 

3.59% 

6 

  

167 

I can identify and explain the 
traits of a healthy relationship 

68.07% 

113 

18.67% 

31 

8.43% 

14 

1.81% 

3 

3.01% 

5 

  

166 

I can express my needs and 
expectations for healthy 
relationships 

61.21% 

101 

24.85 

41 

8.48% 

14 

1.21% 

2 

4.24%  

7 

  

166 

I know where to get help or 
send others for help if they 
experience violence 

54.82% 

91 

30.72% 

51 

7.83% 

13 

2.41% 

4 

4.22%  

7 

  

321 

 

 

 Table 3:  Grade 9 Students Response to Communication and Personal Boundaries 

Statement Agree Somewhat 
Agree 

Not Sure Somewhat 
Disagree 

Disagree Total 

I understand the 
difference between passive, 
assertive and aggressive 
communication 

57.74% 

97 

29.17% 

49 

8.93% 

15 

1.19% 

2 

2.98%  

5 

  

168 

I am able to use 
assertive communication to 
resolve conflicts 

49.40% 

83 

27.98% 

47 

15.48% 

26 

2.98% 

5 

4.17%  

7 

  

168 

I practice respecting 
others personal boundaries 

66.17% 

111 

22.02% 

37 

6.55% 

11 

1.79% 

3 

3.57%  

6 

  

168 

I can communicate my 
personal boundaries to 
others 

55.42% 

92 

25.30% 

42 

11.45% 

19 

3.01% 

5 

4.82% 

8 

  

318 

I feel confident about my 
ability to make healthy 
decisions. 

57.14% 

96 

26.79% 

45 

8.33% 

14 

2.98% 

5 

4.76% 

8 

 

168 

I am able to stand up for 
myself in situations of peer 
pressure. 

64.88% 

109 

17.26% 

29 

11.31% 

19 

2.38% 

4 

4.17% 

7 

 

168 
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3.1.2. Discussion of Student Responses 

Students’ responses to these indicators demonstrate an overall 

strong understanding of violence and relationships and confidence 

in practicing assertive communication and boundaries. The 

proportion of positive responses (“agree” or “somewhat agree”) 

ranged from 77.38% to 88.09%, indicating that either students 

started off with a high level of knowledge and skill, students gained a good deal of knowledge and 

skill through the HRY program, or a combination of the two.  

 

In the category of violence and relationships, students reported the most confidence in being able to 

identify and explain the different forms of violence. That said, responses to all five statements were 

high, ranging from 85.54% on the low end to 87.22% on the high end.” 

 

With regard to communication and boundaries, students 

demonstrated a positive attitude toward these healthy relationship 

skills, but varying levels of confidence in actually using them. For 

instance, while 83.91% of students can differentiate between 

passive, assertive and aggressive communication, only 77.38% feel 

able to use assertive communication to resolve conflicts. Likewise, 

while many students (85%) reported that they practice respecting 

others’ personal boundaries, fewer (80.5%) said they can 

communicate their personal boundaries to others. 

 

This disconnect between knowledge and action – although relatively small – could potentially be 

addressed by the integration into the HRY curriculum of more activities that provide students with a 

chance to practice the skills required to create and maintain healthy relationships. This observation was 

also noted in the 2014-15 report and additional activities were added to the 2016-17 trainings and 

curriculum to increase this skill set. Namely, arts based theatre activities that provide students with 

hands on, experiential learning opportunities were added. 

 

3.2 Increase understanding of racial and cultural diversity specifically related to the 

Mi’kmaq, African Nova Scotian and Acadian communities 

This objective encourages youth to consider diversity in developing both empathy and a deeper social 

analysis. Throughout program delivery diversity is highlighted in several sessions. Students have the 

opportunity to analyze stereotypes and discuss the connection with discrimination as a form of 

violence. They learn about the importance of oral traditions (folklore and talking circle) and are invited 

to share their own stories.  They learn about the continuum of gender identities, and discuss terms and 

issues related to diverse sexual orientations. They have the opportunity to examine personal diversity 

through self-identity.   

 

  

“[I learned] how to resolve 

conflicts.”                                        

– Grade 9 Student 

“This program is good for 

students because it helps 

them to understand 

situations better and what 

you should do.”              

 – Grade 9 Student 
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The success indicators for this objective are: 

Á Recognize diversity and what makes me unique 

Á Can identify diversity in my community 

Á Respect cultures other than my own in my community 

 

3.2.1 Student Response to Indicators 

Students provided overall very positive responses to the indicators for this objective (see Table 4). 

87.95% of respondents reported that they ‘agree’ or ‘somewhat agree’ to the statement “I respect 

cultures other than my own in my community. 81.93% said they recognize diversity and what makes 

them unique; and 83.64% said they can identify diversity in their own community. 

 

Table 4:  Grade 9 Students Response to Diversity and Gender 

Statement Agree Somewhat 
Agree 

Not Sure Somewhat 
Disagree 

Disagree Total 

I recognize diversity and what 
makes me unique 

53.01% 

174 

28.92% 

99 

9.64% 

40 

4.82% 

9 

3.61%  

6 

  

166 

I can identify diversity in my 
community 

53.94% 

89 

29.70% 

49 

10.30% 

17 

2.42% 

4 

3.64%  

6 

  

165 

I respect cultures other than 
my own in my community 

75.90% 

126 

12.05% 

20 

5.42% 

9 

3.01% 

5 

3.61%  

6 

  

166 

 

3.2.2. Discussion of Student Responses 

Responses to the abovementioned statements are inherently difficult to analyze, because the majority 

of respondents want to be perceived as inclusive, tolerant, non-judgmental etc. Although the vast 

majority claimed to recognize diversity and respect cultures other than their own, we do not know to 

what extent their statements or self-perception align with their everyday actions.  

 

Some students do not see themselves as knowledgeable about, or 

embracing of, diversity. For instance, six (6) or 3.64% of students 

said that they ‘disagree’ with the statement that asserts they can 

identify diversity in their community. The same percentage said 

they “disagree” with the following statements: “I recognize diversity 

and what makes me unique” and “I respect cultures other than my 

own in my community.” 

 

These responses suggest that although the majority of students possess a pro-social attitude upon 

completing the HRY program, there is room in the HRY curriculum for deeper conversations about 

diversity that connect students with their own cultural histories and those of their peers. This same 

observation was noted in the 2014-15 report. For this reason, the Folklore and Storytelling session was 

revised to provide more opportunity for these deeper conversations. Additionally, new videos 

“[I learned] to treat 

everyone equally no matter 

who they are.”                                          

– Grade 9 Student 
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exploring the issue of residential schools in Canada was added and there is now more opportunity, 

both orally and through writing, for students to share and reflect on their own stories and what makes 

them unique. In further curriculum edits, it is important that we reach out to a diverse panel of 

consultants to offer contributions on how this area of the curriculum could be strengthened. 

 

3.3 Increase students’ awareness of issues related to violence prevention and social 

inequities from a gender-based perspective 

This objective involves expanding the students’ understanding of gender and stereotypes as well as 

building an understanding of the underlying social inequities such as homophobia, racism and sexism 

and that they can lead to various forms of violence.  Violence affects everyone differently depending 

on social and cultural factors such as gender, socio-economic status, and religion.  

 

Students have an opportunity to talk together about these inequities, how they can lead to different 

kinds of violence, and how violence can be prevented or stopped.  The HRY program uses a gender 

based perspective to explore issues and social inequities that are both a cause and a form of violence.    

 

The success indicators for this objective are:  

Á Understand how stereotypes reinforce discrimination and 

negatively affect self-esteem 

Á Can identify gender stereotypes associated with being male 

and female 

Á Know the correct language to use when talking about 

gender identify and sexual orientation (i.e. Gay, Lesbian, Trans, Pan-Sexual) 

Á Can see and understand how homophobia is connected to other forms of violence such as 

racism and sexism 

Á Understand how my gender affects my experiences and life 

 

3.3.1 Student Response to Indicators 

Students reported a high level of knowledge with regard to gender 

and sexual orientation (see Table 5). A majority of respondents, 

87.35% ‘agreed’ or ‘somewhat agreed’ that they understand how 

stereotypes reinforce discrimination and negatively affect self-

esteem. Approximately eighty-seven percent of students indicated 

that they could identify gender stereotypes associated with being 

male and female. Slightly fewer, but still a significant majority, 

responded “agree” or “somewhat agree” to the following: “I can see 

and understand how homophobia is connected to other forms of 

violence such as racism and sexism” (80.6%); “I understand how my gender affects my experiences and 

life” (87.27%); “I now know the correct language to use when talking about gender identity and sexual 

orientation (i.e. Gay, Lesbian, Trans, Pan-Sexual)” (82.93%). 

 

“I liked the session when we 

talked about different 

genders because I watched 

as other minds were open 

about discussing LGBTQ and 

it opened my mind as well.”   

– Grade 9 Student 

“[I learned] to treat 

everyone equally no matter 

who they are.”                                          

– Grade 9 Student 
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The statement, “I can see and understand how homophobia is connected to other forms of violence 

such as racism and sexism” received the smallest proportion of positive responses and was also the 

statement to which the most students responded “disagree”. This statement indicates that we could 

spend more time and gather more resources on teaching and learning about intersectionality within 

HRY. This was noted in the 2014-15 report and still stands. 

 

Table 5:  Grade 9 Students Response to Stereotypes and Sexual Orientation 

Statement Agree Somewhat 
Agree 

Not Sure Somewhat 
Disagree 

Disagree Total 

I understand how stereotypes 
reinforce discrimination and 
negatively affect self-esteem 

68.07% 

113 

19.28% 

32 

6.02% 

10 

1.20% 

2 

5.42%  

9 

  

166 

I can identify gender 
stereotypes associated with 
being male and female 

70.91% 

117 

15.76% 

26 

6.67% 

11 

3.03% 

5 

3.64% 

6 

  

165 

I am knowledgeable about 
the language currently used 
for gender identity and sexual 
orientation. 

54.49% 

91 

27.44% 

45 

9.76% 

16 

2.44% 

4 

4.88% 

8 

  

164 

I can see and understand how 
homophobia is connected to 
other forms of violence such 
as racism and sexism 

58.18% 

96 

22.42% 

37 

11.52% 

19 

1.82% 

3 

6.06% 
10 

 

165 

I understand how my gender 
affects my experience and life 

66.06% 

109 

21.21% 

35 

6.67% 

11 

1.82% 

3 

4.24%  

7 

  

165 

 

3.3.2. Discussion of Student Responses 

As with the group of questions about diversity, it cannot be assumed that students’ self-assessment of 

their level of awareness is a true reflection of their actual behavior. What their responses do 

demonstrate, however, is their level of confidence in what they know and think.  

 

Among students’ positive responses to the above statements, the 

proportion of responses to “agree” was consistently and 

significantly higher than the proportion of “somewhat agree”. This 

demonstrates a high level of confidence among students in their 

knowledge and awareness about stereotypes related to gender and sexuality. 

 

There was some ambivalence in students’ responses to these 

statements. A significant number of students (27.44%) said they 

“somewhat agree” that they are knowledgeable about the correct 

language to talk about gender and sexuality. Likewise, 21.21% of 

respondents “somewhat agree” to the statement about understanding how their gender affects their 

experience and life.  

“I learned all about gender 

identity and stereotypes.”                                          

– Grade 9 Student 

“I understand [more about] 

the LGBTQ+ community.”                                         

– Grade 9 Student 
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These responses indicate that the majority of students feel comfortable and knowledgeable with 

regard to sexual orientation, stereotypes and gender identity, yet their critical analysis – particularly 

with regard to the intersection of gender and violence – could be deepened. 

 

3.4 Analysis of new content regarding alcohol and drug use and relationships and issues 

around consent.  

 

3.4.1. Student Response to Indicators 

This section was added as a response to requests from youth (both grade nine students and youth 

facilitators) for coverage of these topics in the previous year’s report. Following the completion of the 

HRY program. Knowledge of consent had the highest percentage of positive responses (89.69%) 

followed closely by the statement regarding the impact of drugs and alcohol on relationships (89.10%) 

and the risks associated with different types of drugs and alcohol (88.48%). Of course we cannot 

determine that the youth wouldn’t have had a high positive response rate before the delivery of the 

program based on this evaluation, but the fact that they were asking for these topics to be covered 

suggests that they were not likely confident in their knowledge of the subjects. 

 

Table 6: Grade 9 Students Response to Drugs, Sex and Decision Making 

Statement Agree Somewhat 
Agree 

Not Sure Somewhat 
Disagree 

Disagree Total 

I am aware of the risks 
associated with different 
types of drugs and alcohol 

73.33% 

121 

15.15% 

25 

4.85% 

8 

1.21% 

2 

5.45%  

9 

  

165 

I understand the impact of 
drugs and alcohol on 
relationships 

74.55% 

123 

14.55% 

24 

4.85%  

8 

1.82% 

3 

4.24%  

7 

  

165 

I understand the meaning of 
‘consent’ in the context of 
dating relationships. 

73.33% 

121 

16.36% 

27 

6.06% 

10 

0.61% 

1 

3.64%  

6 

  

165 

 

3.4.2. Discussion of Student Responses 

The high levels of positive responses to these set of questions are a positive indicator of the 

effectiveness of the HRY lessons that addressed such topics. That said, the number of students who 

answered ambivalently (‘not sure’) or negatively (‘somewhat disagree’ or ‘disagree’) are significant 

enough (14.51% in response to the statement about the risks associated with different types of drugs 

and alcohol), that more work can be done to bring clarity to these lessons. 
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4. Youth Facilitator Evaluation Results 

As outlined earlier, the HRY program has two key objectives relating to the experiences of youth 

facilitators. They are as follows:  

ü To provide a youth-centred peer facilitated program that engages Grade 11 and 12 youth in 

developing facilitation and leadership skills and in deepening their understanding of violence 

prevention and promoting healthy relationships.  

ü To integrate a youth-centred approach that fosters youth to take a 

leadership role within their school.   

 

Youth facilitators completed both a pre-survey and a post-survey. The 

purpose of this approach was to gain insight into their growth in facilitation 

skills and knowledge over the course of the HRY program. There were 128 respondents for the pre-

survey and 119 respondents for the post-survey.1 

 

4.1 Provide a youth-centered peer facilitated program that engages Grade 11 and 12 

youth in developing facilitation and leadership skills and in deepening their 

understanding of violence prevention and promoting healthy relationships 

This objective encompasses two major elements of youth facilitator experience: their development as 

peer leaders, and their knowledge of the subject matter included in the HRY curriculum. Of course, the 

two are intrinsically linked: effective facilitation relies on both background knowledge and concrete 

skills for guiding conversations.  

 

The pre- and post-surveys for youth facilitators followed two sets of indicators for this objective: 

 

Facilitation and leadership skills  

Á See how HRY benefits grade 9s 

Á Comfortable speaking in front of younger students 

Á Able to share my opinion and experience with others 

Á Able to actively listen to others’ experiences  

Á Confident in my facilitation skills 

Á Confident in my leadership skills 

                                                           
1 The HRY program retained most, but not all, youth facilitators who were trained at the beginning of the program.  

“I feel and act better in my 

friendships and I am more 

open to share feelings.”                                          

– Grade 9 Student 

“I understand relationships 

better and feel more 

comfortable to say no.”                                          

– Grade 9 Student 

“It reminds me how much 

older students are actually 

role models for the grade 9s, 

whether or not you even 

know them.``– Youth 

Facilitator 
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Á Ask for help when I need it 

Á See myself as a role model for younger students 

Á Use conflict resolution skills to solve problems 

Á Know what to do if someone tells me they are in an abusive relationship 

Á Can explain what diversity in Nova Scotia looks like 

Á Challenge racism, homophobia, and sexism when I see, hear, or feel it 

 

 

 

Knowledge of issues  

 

Á Healthy relationships 

Á Unhealthy relationships 

Á Diversity 

Á Mi’kmaw culture  

Á African Nova Scotian culture 

Á Assertive communication 

Á Personal boundaries 

Á Hypersexualization 

Á Hypermasculinity 

Á Gender stereotypes 

Á Relationship violence 

Á Sexual orientation 

Á Gender identity 

 

The following analysis of youth facilitator responses compares the percentages of respondents who 

“always” or “usually” agreed with statements prior to participating as HRY youth facilitators, to 

percentages of those who “always” or “usually” agreed after facilitating the program. (See Appendix B 

for complete youth facilitator response data.) 

 

4.1.1 Youth Facilitator Response to Indicators 

 

Facilitation and Leadership Skills 

 

Pre-program response 

In examining youth facilitators’ responses pre-program delivery, an initial impression is that these 

youth reported a high level of competence prior to facilitating the HRY program (see Table 9). All 

positive (“always” or “usually”) responses, pre and post, fell within the 80%-100% range.  

 

“[Because of this program, I 

am] better at public 

speaking and listening to 

others.”                                          

– Youth Facilitator 
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Of the 12 statements to which youth facilitators were asked to 

respond, the top six (in terms of positive response) were: “I am able 

to actively listen to others’ experiences” (99.17%); “I see how HRY 

benefits grade 9s” (95%); “I ask for help when I need it” (93.33%); “I 

am able to share my opinion and experience with others” (92.5%); 

and “I challenge racism, homophobia, and sexism when I see, hear, 

or feel it” (89.75%).  

 

The six statements that received the lowest percentage of positive responses were: “I see myself as a 

role model for younger students” (80.83%); “I am confident in my facilitation skills” (73%); “I can 

explain what diversity in Nova Scotia looks like” (82.35%); “I know what to do if someone tells me they 

are in an abusive relationship” (86.55%); and “I am confident in my leadership skills” (88.98%). 

 

Pre- and post-program comparison 

Youth facilitators reported growth in all but one category: being able to ask for help when needed 

(slight negative change).  

 

In several areas, growth was modest: there was a less than 5% change in students responding 

positively to the following statements: “I see how HRY benefits grade 9s” (3.11%); “I am able to share 

my opinion and experience with others” (3.72% change); “I am able to actively listen to others’ 

experiences” (0.83% change); “I see myself as a role model for younger students” (0.31% change). In 

the areas in which change was negative, absent or marginal, students had initially reported high levels 

of competence – at least 80.83%. This could simply reflect that the youth facilitators were competent 

and aware of the benefits of the program from the start. The high pre-survey results may also reflect a 

successful youth facilitator recruitment process. 

 

The areas of most significant growth include: confidence in facilitation skills (11.09%); explaining what 

diversity looks like in Nova Scotia (10.11%); comfort level speaking with younger students (8.95%); 

knowing what to do if someone tells you they are in an abusive relationship (7.73%); confidence in 

leadership skills (5.36%); confidence in conflict resolution skills (5.26%); and challenging racism, 

homophobia, and sexism (5.17%). 

 

Table 9:  Youth Facilitator Response Pre and Post Program Delivery – Facilitation and Leadership Skills 

Statement Pre-Survey 

“Always + 
Usually”  

Percentage 

Post-Survey 
“Always + 
Usually”  

Percentage 

Difference 

Percentage 

I see how HRY benefits grade 9s 95 98.11 3.11 

I am comfortable speaking in front of younger students 89.16 98.11 8.95 

I am able to share my opinion and experience with others 92.5 96.22 3.72 

I am able to actively listen to others’ experiences  99.17 100 .83 

I am confident in my facilitation skills 81.36 92.45 11.09 

“I developed my 

communication skills and 

furthered my leadership and 

planning skills.”– Youth 

Facilitator 
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I am confident in my leadership skills 88.98 94.34 5.36 

I ask for help when I need it 93.33 92.45 -0.88 

I see myself as a role model for younger students 80.83 81.14 0.31 

I use conflict resolution skills to solve problems 89.08 94.34 5.26 

I know what to do if someone tells me they are in an abusive 
relationship 

86.55 94.34 7.79 

I can explain what diversity in Nova Scotia looks like 82.35 92.46 10.11 

I challenge racism, homophobia, and sexism when I see, hear, or 
feel it 

89.75 94.34 5.17 

 

 

Knowledge of Issues 

 

Pre-program response 

Compared to youth facilitators’ responses to questions about facilitation and leadership skills, their 

self-assessment of knowledge on HRY topics was more varied (see Table 10).  

 

The areas that received the most positive responses were unhealthy relationships (99.16%); healthy 

relationships (98.32%); gender stereotypes (96.67%); personal boundaries (95.84%); relationship 

violence (95%); sexual orientation (94.17%); diversity (94.06%); gender identity (93.33); consent (93.34); 

and drugs and alcohol (92.38). 

 

The areas that received the least positive responses were: Mi’kmaq culture (57.50%); African Nova 

Scotian Culture (58.33); hypermasculinity (60%); hypersexualization (65.55%); and assertive 

communication (77.12).  

 

Pre- and post-program comparison 

After facilitating HRY, youth facilitators reported increased knowledge in all but three areas (Mi’kmaq 

culture, African Nova Scotian Culture and Unhealthy Relationships). There was modest (less than 5%) 

growth in knowledge in the following topics, personal boundaries (0.16%), gender stereoptypes 

(1.29%), healthy relationships (1.68%), sexual orientation (1.75%), Diversity (1.94%), and relationship 

violence (2.96%). More significant growth occurred in the following topic areas: assertive 

communication (14.88%); hypersexualization (18.45%); and hypermasculinity (22%).  

 

Table 10:  Youth Facilitator Response Pre and Post Program Delivery (HRY Topics) 

Topic Pre-Survey 

“A Lot + 
Some”  

Percentage 

Post-Survey 
“A Lot + 
Some”  

Percentage 

Difference 

Percentage 

Healthy relationships 98.32 100 1.68 

Unhealthy relationships 99.16 97.96 -1.2 

Diversity 94.06 96 1.94 
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Mi’kmaq culture 57.50 48.98 -12.61 

African Nova Scotian culture 58.33 44.89 -13.44 

Assertive communication 77.12 92 14.88 

Personal boundaries 95.84 96 0.16 

Hypersexualization 65.55 84 18.45 

Hypermasculinity 60 82 22 

Gender stereotypes 96.67 97.96 1.29 

Relationship violence 95 97.96 2.96 

Sexual orientation  94.17 95.92 1.75 

Gender identity 93.33 95.92 6.21 

Drugs and Alcohol 92.38 95.92 3.54 

Consent 93.34 100 6.66 

 

4.1.2. Discussion of Youth Facilitator Responses 

When asked about their facilitation/leadership skills and knowledge of HRY topics prior to 

participating in the program, most youth facilitators showed a good deal of confidence. Keeping in 

mind that the analysis combined students who completely or somewhat agreed with the statements 

provided, we can surmise that a) there was some self-identified room for growth, but b) there were 

relatively few outstanding areas of concern. The areas in which youth facilitators did seem less than 

confident were awareness of diversity in Nova Scotia; and 

knowledge of Mi’kmaq culture, African Nova Scotian culture, 

hypersexualization, hypermasculinity, and assertive communication. 

Most of these fall into two broad categories: diversity and 

hypersexualization.    

 

After completing the HRY program, youth facilitators demonstrated 

considerable growth in three out of five of these “weaker” areas: 

hypermasculinity (+22%), hypersexualization (+18.45) and assertive 

communication (+14.88). 

 

Unfortunately, we did not see positive growth in the areas of Mi’kmaq culture or African Nova Scotian 

Culture. In both cases, students reported being less confident of their knowledge in these areas after 

the completion of the program. This could point to the fact that they were exposed to concepts and 

ideas that lead them to realize how much they have to learn in these areas, but it is concerning none 

the less. The area of diversity is without doubt an area that HRY needs to build upon. 

 

There was noticeable positive change not just in these areas, but in areas in which youth facilitators 

had initially reported high levels of competence and knowledge. One of these was consent. After the 

completion of the program, 100% of students indicated that they knew ‘a lot’ or ‘a little’ about the 

topic of consent.  

 

“I developed public 

speaking, team building and 

leadership skills. I am a lot 

more comfortable talking 

with people I don't know.”                                          

– Youth Facilitator 
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In observing these patterns, a few insights can be made. First, 

youth facilitators already possess (or see themselves as possessing) 

considerable leadership/facilitation skills and knowledge. The youth 

facilitator training approach and ongoing support model should 

focus on identifying gaps in skills/knowledge and drawing on 

existing youth capacities as a source of group learning. Second, the 

areas of diversity and hypersexualization are key areas of growth, 

and deserve special attention to ensure that the learning 

experience for youth facilitators is as rich and meaningful as 

possible. These findings coincide with similar findings from the 

previous year’s evaluation. 

 

4.2 Integrate a youth-centred approach that fosters youth to take a leadership role 

within their school 

This objective concerns the extent to which the HRY program engages youth meaningfully as leaders 

and active learners. According to youth engagement theory, "Youth engagement is the meaningful of 

participation and sustained involvement of a young person in an activity that has a focus outside the 

individual." Youth engagement is motivated by the following: "Opportunities to follow their passions; 

connections with both peers and adults; a sense that their work contributed to making a difference; 

the ability to take concrete actions; having fun."2 Guided by this understanding of youth engagement, 

the HRY program strives to take a youth-centered approach in the design of its curriculum, its training 

of youth, and its ongoing support of youth as peer facilitators. 

 

The HRY program did not integrate a specific set of indicators and corresponding questions related to 

this objective into this year’s evaluation process. However, we did ask youth facilitators a series of 

questions in the post-survey about their experiences as facilitators. Additionally, the program 

conducted year-end focus groups with youth facilitators. Their responses provide insight into the 

success of the HRY program in integrating a youth centered approach. They are organized into the 

following areas: 

Á Change in perceptions of self, attitudes, feelings and personal behaviour 

Á Training, support and challenges 

Á Overall facilitation experience 

 

4.2.1 Change in perceptions of self, attitudes, feelings and personal behaviour 

Upon completing the HRY program, youth facilitators were asked “Has facilitating the HRY program 

changed the way you think, feel and act?” (See Table 11.) Seventy six percent responded “yes,” six 

percent responded “maybe”, sixteen percent responded “not sure” and two percent responded “no” 

(see Table 11) 

 

 

                                                           
2 HeartWood Centre for Community Youth Development, "A Framework for Community Youth Development." 
http://youthcore.ca/res/download.php?id=73   

“HRY is super important to 

be taught to young people 

because I've been in an 

unhealthy relationship and 

wish I would have had 

someone to help me realize 

it was wrong.”                                          

– Youth Facilitator 

http://youthcore.ca/res/download.php?id=73
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Table 11: Youth facilitator change in self-perception 

 
 

 

When asked “In what way?” youth facilitators gave a variety of responses. They are summarized below, 

categorized in terms of knowledge, leadership, attitude, and behaviour. 

Knowledge 

Youth facilitators identified learning in a number of areas – gender, hypersexualization, 

healthy/unhealthy relationships, sexual orientation, and diversity. The following quotes illustrate their 

experiences: 

 

“I understand how to identify healthy and unhealthy relationships.”  

 

“I learned more about sexual orientation so I better understand if someone’s is different than mine.” 

 

“[I] think about issues more, think more about what I say, learned 

more about important topics like hypersexualization.” 

 

“It has made me more open to diversity and has given me better 

understanding of what is healthy and unhealthy in a 

relationship.”  

 

“It has made me more aware of diversity all around me.” 

 

“I learned more about separate genders and the challenges of being your gender. What people expect 

you to do and what they like to let the opposite gender know. And also about being diverse.” 
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Has facilitating the HRY program changed the way you think, 
feel and act?

“It has made me more open 

to diversity and has given 

me better understanding of 

what is healthy and 

unhealthy in a relationship.”                                          

– Youth Facilitator 
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Leadership 

Youth facilitators described increased self-confidence, improved communication and assertiveness 

skills. Many of them now see themselves as role models to grade 9 students, and are more 

comfortable speaking in front of a classroom. In their words: 

 

“It reminds me how much older students are actually role models for the grade 9s, whether or not you 

even know them.” 

 

“I know [how] I’m supposed to be treated in a relationship...” 

 

“…I see how I can help others in an unhealthy relationship.”  

 

“[I learned] leadership skills.” 

 

“I’ve become much more confident and it helped me to understand [what it’s like] being that age 

again.” 

 

 

Attitude 

Through their involvement in the HRY program, youth facilitators developed more pro-social attitudes. 

They identified increased empathy, compassion, consciousness of others, and open-mindedness. 

According to respondents: 

 

“[I] realize more negative thoughts that I unintentionally have.” 

 

“I’m more open.” 

 

“[I] feel more confident.” 

 

“I see things differently. I value everyone.” 

 

“I have more respect for other peoples’ opinions and views.” 

 

Behaviour  

Some youth facilitators identified how HRY has influenced their behaviour:  

 

“[I] think more about the way I say things, making sure not to use stereotypes.” 

 

“I’m more open to talk with people.” 

 

“I’m more healthy.” 

 

“I feel more confident about 

talking to people in groups 

and in my abilities to teach a 

class.”                                          

– Youth Facilitator 

“It makes me want to help 

others with their problems 

as well as listen to them.”                                          

– Youth Facilitator 
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From a youth engagement perspective, the above comments are affirming: they demonstrate that 

facilitating the HRY program is a meaningful experience for youth, and that it is contributing to their 

personal growth. They also show that the program is fostering positive connections among youth 

facilitators and those they interact with. 

 

4.2.2 Focus Group Questions 

Youth facilitator training in the HRY program comprises three parts: an introductory half-day session, 

one day of intensive training (including skill-building and deepening of knowledge), and a half-day 

follow-up session.  

The HRY program fosters leadership development in youth in three 

main ways: youth facilitator training, ongoing support of youth 

facilitators through regular check-ins with the HRY program 

coordinator, and in-school/classroom support by the grade 9 

Healthy Living teacher. In their year-end focus group, youth facilitators were asked the following 

questions: 

 

1. What have you gained from your experience as an HRY youth facilitator? 

2. What were some of the challenges for you in your role as a youth facilitator? 

3. What could have made you feel more supported in this role? 

4. What sessions in the HRY program do you feel were the most well received by students? 

5. Can you think of any other activities or sessions around healthy relationships that you would 

like to see added to the program in the future? 

6. Do you have any suggestions for improving program delivery? 

 

1. What have you gained from your experience as an HRY youth facilitator? 

 

Most comments provided by youth facilitators on their training experiences were positive. In particular, 

they appreciated the opportunity to gain practical skills and knowledge through youth facilitator 

training. Here are some of the responses to question #1 from youth facilitators: 

 

“[I became] better at public speaking. I am not as scared to talk.” 

 

“I know how to deal with classrooms better.” 

 

“I learned about leadership.” 

 

“I am more used to talking. I used to be shy.” 

 

“I gained skills working with people.” 

 

“I learned about communication.” 

 

“I became more social.”                                          

– Youth Facilitator 
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“I learned to think before I speak.” 

 

These responses are positive in terms of what was gained for youth facilitators as a result of 

participating in this program. It is evident that, for some, leadership and communication skills were 

improved and pro-social behaviour increased. 

 

2. What were some of the challenges in this role? 

 

We felt that it was important to ask the youth about some of the challenges they faced so that we 

could work together to come up with ways to help them navigate such challenges in the future. Here 

are some of the responses we got from youth facilitators in the SRSB: 

 

“It is such a small school that we know everyone and hang out with them on the weekend, so it was hard 

to get them to take us seriously.” 

 

“Knowing everyone [makes it difficult].” 

 

“Grade 9s didn’t take us seriously.” 

 

“The grade 9s didn’t listen.” 

 

“The grade 9s saw this class as a write off and didn’t want to do anything.” 

 

“Some grade 9s were really engaged, but it was hard to keep them engaged because everyone else was 

off task.” 

 

These comments point to the difficulty of facilitating sessions in very small communities. Many of the 

youth facilitators hang out with the grade 9 students and felt that it made for a challenging dynamic. 

For this reason, we made a big focus of our training in the 2016/17 school year on developing 

facilitation skills and clarifying the roles of the youth facilitators and the classroom teachers. 

 

“I was scared to say something wrong.” 

 

This comment speaks to the importance of ensuring that youth facilitators are well prepared before 

they go into the classrooms, and, we hope, it also demonstrates that the youth facilitators are 

becoming more self-aware and taking steps to monitor their own behaviours.  

 

“Issues with technology.” 

 

“Organization (we didn’t have any of the material we needed and we didn’t know who was doing what 

sessions. It was really rushed and disorganized.” 
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As a result of comments like these we included a focus on organization in our 2016/17 training. We 

also developed and distributed documents to help ensure that capable and committed students were 

chosen as youth facilitators.  

 

“It was hard with no teacher.” 

 

This comment was very concerning for us and led us to further investigate how the program was being 

delivered in this particular school. It turned out that the classroom teacher was leaving the classroom 

to allow the students to feel more comfortable to discuss these issues. Though the teacher had good 

intentions, this is not how the program is designed to be delivered and it caused a lot of problems and 

weakened the impact in this school. We quickly addressed these issues and provided this particular 

school with additional support in the 2016-17 school year. 

 

 

5. Conclusions and Recommendations 

The findings presented in the above sections indicate that the Healthy Relationships for Youth 

program is meeting its objectives with regard to grade 9 student engagement and peer 

facilitation/leadership development. The analysis of student and youth facilitator response has 

identified some key strengths of the program, as well as some areas for growth. Both are summarized 

below. 

 

5.1 Grade 9 Student Engagement   

 

Student responses to the evaluation survey showed a high level of 

engagement in the HRY program. Upon completing the program 

most grade 9 students expressed confidence in their knowledge 

about violence and healthy relationships, and in their awareness of 

healthy relationships skills such as boundaries and communication. 

There is also apparent room for deepening of students’ analysis of 

diversity and gender.  

 

There are varying degrees of student engagement in the HRY program; some see considerable value in 

it, while others do not appear to be sufficiently challenged by the material or engaged by their older 

peers. On the whole, however, there is a healthy level of student 

“buy-in” to the program, and a generally positive response to peer 

facilitation. Students’ responses have shed light on a need to find 

new ways to bring in material that will engage students in learning 

about diversity, particularly about Mi’kmq and African Nova Scotian 

cultures.  

 

In response to concerns that came out of last year’s evaluation, we decided to do focus groups with 

the grade 9s in the SRSB as well as the youth facilitators. These are the questions they were asked: 

“[I learned] there’s always 

someone who will listen no 

matter how old or young 

you are.”                                          

– Grade 9 Student 

“I learned [that it’s okay] to 

be yourself.”                                          

– Grade 9 Student 
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1. Describe your experience with the HRY program. What was it like for you? 

2. Can you identify any new understandings you gained from the HRY program or describe how 

the program impacted you? 

3. What were some of your favorite HRY activities or sessions? 

4. Were there any sessions you didn’t enjoy? Explain. 

5. In what ways to you feel the HRY program could be improved? 

6. Do you hope to be a youth facilitator in the future? Why or why not? 

 

Here are some of the comments that came out as a result of those focus groups*: 

 

1. Describe your experience with the HRY program. What was it like for you? 

“It was fun!” 

 

“It was hard to remember what happened over a long period of time.” 

 

“It was quiet. Not many people answered questions.” 

 

“Very small classes make it harder sometimes.” 

 

“Sometimes there were too many facilitators. 3 is good.” 

 

“I’m most engaged in a learning activity when I’m up and moving around and doing things 

hands on.” 

 

“I liked not being talked at.” 

 

2. Can you identify any new understandings you gained from the HRY program or 

describe how the program impacted you? 

“I learned more about the LGBTQ community and sexual orientation.” 

 

“[HRY] explained topics in a deeper way.” 

 

“Hearing the personal experiences from youth facilitators was really helpful.” 

 

“I learned about consent.” 

 

“I learned how to treat somebody in a relationship.” 

 

3. What are some of your favorite HRY activities?  



29 
 

“I preferred partner activities.” 

 

“I liked the games.” 

 

“I really liked the tea [consent] video.” 

 

“Question period, where the grade 9s got to write questions to the youth facilitators.” 

 

“I liked the sharing circle.” 

 

“I liked the stereotypes session and the ad slideshow.” 

 

“Separate gender sessions worked well.” 

 

“Girls talked more in gender separate sessions.” 

 

4. Were there any sessions you didnõt enjoy? 

“Discussions could be awkward. Some facilitators did really well and some didn’t.” 

 

5. In what ways do you feel the HRY program could be improved?  

“Youth facilitators should really know about the program and what it is about.” 

 

“More acting and drama activities.” 

 

“More variety of activities.” 

 

“More training for the youth facilitators. They need to be more comfortable with the topics.” 

 

“More hands on activities.” 

 

“Leaders that aren’t shy and are willing to dive in.” 

 

6. Do you hope to be a youth facilitator in the future?  

Answers varied. Approximately 50% of students that responded said they would be interested 

in facilitating in the future. 

 

*Quotes from the focus group in one school were not included in this section, as the program 

was not run with a teacher in the classroom or with the required materials, so the comments do 

not reflect the program as it was designed to be delivered. 
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5.2 Peer Facilitation and Leadership Development 

Overall, being involved with HRY was a positive experience for 

youth facilitators. The majority of youth facilitators who responded 

to the pre- and post-surveys reported positive experiences with the 

HRY program. While already expressing a high level of confidence, 

they noted growth in their facilitation skills and knowledge of topics related to violence prevention – 

especially hypersexualization and diversity. Their responses indicate room for growth in building 

personal capacity for facilitation and leadership, as well as increased knowledge and deeper analysis of 

the issues. 

 

In the areas of training and support, it is evident that the HRY program is creating space for the 

cultivation of positive relationships among youth facilitators, teachers, 

and students. Youth facilitators generally feel well supported in their 

classroom role, while identifying the need for enhanced support in 

scheduling and preparing for sessions. They provided valuable critical 

feedback on the HRY training model, such as the need for more hands-

on practice with sessions and tips on how to handle “unruly” 

classrooms. 

 

The responses and comments of youth facilitators confirm both that the HRY program’s commitment 

to youth engagement is achieving its intended impact, and that there is room for deepening of this 

approach. In particular, the volume of constructive feedback suggests a desire for greater engagement 

in the process of developing the HRY program and curriculum. A new challenge for the HRY program 

may well be to move beyond incorporating youth facilitator feedback into the program, to a paradigm 

of co-creation in which youth facilitators (and students) are more actively engaged as partners in 

shaping the HRY program’s form and content. Setting up a Facebook group for easier and more 

frequent communication with youth facilitators and welcoming a student on a work term placement 

into the centre, is a start to this process, but more integration of youth in the development of 

curriculum should be pursued in the future. 

 

 

 

 

 

 

 

 

“I had a great time. [It was 

an] awesome experience 

and I learned way more than 

I thought :)” – Youth 

Facilitator 

“[Because of HRY] I consider 

people’s opinions more.” 

– Youth Facilitator 
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5.3 Recommendations 

Based on the above analysis of student and youth facilitator feedback and the resulting 

insights/conclusions, the following recommendations for the HRY program are offered. As far as 

recommendations, we have carried forth all of the recommendations from the 2014-15 school year 

and commented on if and how they were addressed. 

 

For grade 9 students:  

ü Integrate more activities into the HRY curriculum that enable students to practice the skills 

needed to create and maintain healthy relationships (e.g. communication, boundaries). 

We have included more activity based role plays in the 2016-17 curriculum, but this is still an 

area that will require further attention in the next rewrite of the curriculum.  

ü Foster deeper conversations about diversity that connect students with their own cultural 

histories, those of their peers, and an analysis of privilege/oppression. 

The diversity component of HRY was further developed with the inclusion of material on the 

residential school experience, also the Folklore and Storytelling session has been updated to 

encourage greater student engagement and sharing. 

ü Support the development of more critical analysis of gender and violence; for instance, through 

updating the curriculum activity on the cycle of violence.  

The Power and Violence sessions were updated in the 2016-17 curriculum to include access to 

additional resources, a human rights lens around relationships. Also, a handout around 

relationship violence was replaced with an arts based learning activity using theatre. Additional 

information on consent was added and videos were updated to remain current. Also, in these 

sessions students were encouraged to reflect on and discuss where they could reach out for help if 

they were in an unhealthy relationship or knew someone who was. 

ü In curriculum design and youth facilitator training, focus on ensuring inclusion and 

participation for all students. In particular, language and activities should be sensitive to the 

fact that not all students identify as “female” or “male;” at the same time, find ways to continue 

offering separate gender conversations on more sensitive topics.  

 The 2016-17 curriculum was updated to include more inclusive language and reflect diverse 

relationships in the scenarios. 

ü Review the format of separate gender activities ensure they are working well for the majority of 

students, including gender non-conforming ones.  

We have changed the wording in the curriculum around gender groupings to be more inclusive. 

In the 2016-17 curriculum it reads: Invite students to organize themselves into groups. Tell them 

they may choose to join a group with all girls, all guys or mixed gender- depending on who they 

prefer to discuss issues of gender with. 

ü Incorporate best practices for engaging boys in learning and skill building. 

This should be a continued area of focus. There has been some communication between the HRY 

office and Morris Green, who has created programming for male identified students and the HRY 

Program Coordinator is a part of the community of practice around this programming. Feedback 
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from this Community of Practice regarding what types of activities and approaches are well 

received by male identified students should inform future curriculum rewrites. 

ü Consult with gender and sexuality alliances (GSAs) to ensure that curriculum language on 

gender identity and sexual orientation is up-to-date, and that conversations reflect the realities 

of LGBTQA+ youth. 

This did not happen before the 2016-17 curriculum rewrite, but it is recommended prior to future 

rewrites. 

ü Update curriculum activities to ensure age-appropriateness and relevancy to grade 9 students’ 

lives. 

The language and activities in the curriculum were adapted to better suit grade 9 students. 

 

For youth facilitators:  

ü Incorporate more hands-on practice of curriculum activities into the youth facilitator training 

model. 

There has been more time put aside for this purpose in the 2016-17 training schedule. 

ü Ensure that hypersexualization and diversity are included as key topics in youth facilitator 

training. 

Training in the 2016-17 school year focussed on creating safe and caring spaces without 

judgement, developing facilitation skills and healthy relationships 101. Diversity and 

hypersexualization were touched upon within these areas of focus, but continued focus on these 

topics is encouraged in future trainings. 

ü Incorporate best practices for fostering leadership and facilitation skills. 

This was a key focus of our 2016-17 training and feedback that we collected from youth 

facilitators following the training suggested that they felt well prepared to facilitate. 

ü Work with schools to increase youth facilitator support for scheduling and session preparation. 

To increase youth facilitator support in the 2016-17 year we created a Facebook group to allow 

youth to contact their coordinator directly. This has worked very well and youth facilitators have 

indicated that they feel well supported in this work. 

ü Explore ways to engage youth facilitators more actively as co-creators of the HRY program and 

curriculum.   

We attempted to engage youth in this process through end of the year focus groups, but the more 

we can involve youth in program creation, the better. 

 

Additional Recommendations:  

 

ü For any and all future curriculum rewrites, a diverse panel of consultants (including youth) 

should be utilized to inform topics and shape approaches, especially those around Mi’kmaq 

and African Nova Scotian cultures, and LGBTQ+ issues. 

ü Spark the Change should be hosted annually to increase the competencies of our youth 

facilitators, connect them to other youth leaders, provide them with the opportunity to practice 
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and gain feedback on their facilitation skills and to build their knowledge base around topics 

covered in the curriculum. 

ü A youth advisory panel should be employed to assist in planning the Spark the Change 

leadership camp and to offer feedback on the curriculum, including emerging issues for youth. 

It is recommended that this group meets quarterly. 

ü HRY coordinators should communicate with support teachers regularly, provide them with 

updated program materials and engage them in any necessary training prior to the 

commencement of HRY in their schools. For the most part, this is happening, but comments 

from youth reveal that some teachers seem better equipped to support HRY than others and it 

is important to have regular check-ins with these educators and to provide them with any and 

all support that will allow them to be effective in their roles. 

ü The internal evaluation process should be revisited with the support of an evaluation 

consultant. To help ensure the sustainability of the program, measurable outcomes should be 

aligned to Department of Education objectives and both grade nines and youth facilitators 

across the province should complete a pre and post survey. Steps should be taken to ensure 

that the surveys are delivered, completed and collected in all schools where HRY is delivered. 

The Provincial Coordinator should oversee that all data is entered into the central database in a 

timely manner.  

ü Focus groups should be held following program wrap up in all participating schools to collect 

feedback from support teachers, youth facilitators and grade nine participants on what is going 

well and what challenges exist. The feedback collected should inform the program evaluation, 

future curriculum edits and approaches to training and program delivery. 

ü Update the ‘Cycle of Relationship Violence’ and the materials to accompany it in Session 9 of 

the curriculum to make it more current and comprehensive. 

 

We are pleased to have completed another successful year of delivering the Healthy Relationships for 

Youth program within the Strait Regional School Board district. The program continues to evolve along 

with changes in the world of youth – changes in technology, in identity and self-expression, and in the 

issues that matter most to young people. We remain grounded in a commitment to social justice and 

to supporting youth in developing an analysis of the intersecting forms of power, privilege and 

oppression that form the structure of our society. Our own analysis is evolving through conversations 

with youth; in particular, through learning about how they negotiate the complexities of living in a 

hypersexualized culture, and how online interactions shape their identities and relationships.  

 

Guided by the rich feedback shared by youth through this year’s evaluation process, we look forward 

to developing an even stronger HRY program that is relevant to youth’s lives, engages youth 

meaningfully as leaders and learners, and promotes non-violence in our schools, communities and 

world.  
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Appendix A: Youth Facilitator Response Tables (Pre and Post) 

Table 17:  Youth Facilitator Response Pre-Program Delivery (General) 

Statement Always Usually Not 
sure 

Rarely Never Total 

I see how HRY benefits grade 9s 59.17% 

71 

35.83% 

43 

5.00% 

6 

0.09% 

0 

0.00% 

0 

120 

I am comfortable speaking in front of 
younger students 

50.83% 

61 

38.33% 

46 

9.17% 

11 

1.67% 

2 

0.00% 

0 

  

120 

I am able to share my opinion and 
experience with others 

56.67% 

68 

35.83% 

43 

5.83% 

7 

1.67% 

2 

0.00% 

0 

  

120 

I am able to actively listen to others' 
experiences 

81.67% 

98 

17.50% 

21 

0.83% 

1 

0.00% 

0 

0.00% 

0 

  

120 

I am confident in my facilitation skills 31.36% 

37 

50.00% 

59 

16.95% 

20 

1.69% 

2 

0.00% 

0 

  

118 

I am confident in my leadership skills 46.61% 

55 

42.37% 

50 

10.17% 

12 

0.85% 

1 

0.00% 

0 

  

118 

I ask for help when I need it 48.33% 

58 

45.00% 

54 

3.33% 

4 

3.33% 

4 

0.00% 

0 

  

120 

I see myself as a role model for younger 
students 

35.00% 

42 

45.83% 

55 

13.33% 

16 

4.17% 

5 

1.67% 

2 

  

120 

I use conflict resolution skills to solve 
problems 

25.21% 

30 

63.87% 

76 

9.24% 

11 

1.68% 

2 

0.00% 

0 

  

119 

I know what to do if someone tells me they 
are in an abusive relationship 

49.58% 

59 

36.97% 

44 

9.24% 

11 

2.52% 

3 

1.68% 

2 

  

119 

I can explain what diversity in Nova Scotia 
looks like 

26.05% 

31 

56.30% 

67 

15.13% 

18 

2.52% 

3 

0.00% 

0 

  

119 

I challenge racism, homophobia, and sexism 
when I see, hear, or feel it 

47.01% 

55 

42.74% 

50 

8.55% 

10 

0.85% 

1 

0.85% 

1 

  

117 
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Table 18: Youth Facilitator Response Pre Program Delivery (HRY Topics) 

 Topic 

 

A lot Some None Want more Total 

Healthy relationships 63.03% 

75 

35.29% 

42 

0.84% 

1 

5.88% 

7 

119 

Unhealthy relationships 70.59% 

84 

28.57% 

34 

0.84% 

1 

5.88% 

7 

119 

Diversity 32.20% 

38 

61.86% 

73 

0.85% 

1 

12.71% 

15 

118 

Mi'kmaw culture 9.17% 

11 

48.33% 

58 

28.33% 

34 

20.83% 

25 

120 

African Nova Scotian Culture 3.33% 

4 

55.00% 

66 

18.33% 

22 

28.33% 

34 

120 

Assertive Communication 35.59% 

42 

41.53% 

49 

12.71% 

15 

14.41% 

17 

118 

Personal boundaries 74.17% 

89 

21.67% 

26 

1.67% 

2 

6.67% 

8 

120 

Hypersexualization 15.97% 

19 

49.58% 

59 

26.05% 

31 

10.92% 

13 

119 

Hypermasculinity 14.17% 

17 

45.83% 

55 

28.33% 

34 

14.17% 

17 

120 

Gender stereotypes 70.00% 

84 

26.67% 

32 

0.83% 

1 

7.50% 

9 

120 

Relationship violence 63.33% 

76 

31.67% 

38 

1.67% 

2 

9.17% 

11 

120 

Sexual orientation 51.67% 

62 

42.50% 

51 

0.83% 

1 

10.83% 

13 

120 

Gender identity 50.00% 

60 

43.33% 

52 

0.83% 

1 

11.67% 

14 

120 

Drugs and Alcohol 47.62% 

50 

44.76% 

47 

0.95% 

1 

11.43% 

12 

105 

Consent 50.48% 

53 

42.86% 

45 

0.95% 

1 

10.48% 

11 

105 
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Table 19:  Youth Facilitator Response Post-Program Delivery (General) 

 Statement Always Usually Not 
sure 

Rarely Never Total 

I see how HRY benefits grade 9s 64.15% 

34 

33.96% 

18 

1.89% 

1 

0.00% 

0 

0.00% 

0 

53 

I am comfortable speaking in front of 
younger students 

69.81% 

37 

28.30% 

15 

0.00% 

0 

0.00% 

0 

1.89% 

1 

53 

I am able to share my opinion and experience 
with others 

67.92% 

36 

28.30% 

15 

3.77% 

2 

0.00% 

0 

0.00% 

0 

53 

I am able to actively listen to others' 
experiences 

92.45% 

49 

7.55% 

4 

0.00% 

0 

0.00% 

0 

0.00% 

0 

53 

I am confident in my facilitation skills 41.51% 

22 

50.94% 

27 

7.55% 

4 

0.00% 

0 

0.00% 

0 

53 

I am confident in my leadership skills 60.38% 

32 

33.96% 

18 

5.66% 

3 

0.00% 

0 

0.00% 

0 

53 

I ask for help when I need it 52.83% 

28 

39.62% 

21 

7.55% 

4 

0.00% 

0 

0.00% 

0 

53 

I see myself as a role model for younger 
students 

43.40% 

23 

37.74% 

20 

15.09% 

8 

3.77% 

2 

0.00% 

0 

53 

I use conflict resolution skills to solve 
problems 

56.60% 

30 

37.74% 

20 

3.77% 

2 

1.89% 

1 

0.00% 

0 

53 

I know what to do if someone tells me they 
are in an abusive relationship 

67.92% 

36 

26.42% 

14 

5.66% 

3 

0.00% 

0 

0.00% 

0 

53 

I can explain what diversity in Nova Scotia 
looks like 

54.72% 

29 

37.74% 

20 

7.55% 

4 

0.00% 

0 

0.00% 

0 

53 

I challenge racism, homophobia, and sexism 
when I see, hear, or feel it 

52.83% 

28 

41.51% 

22 

3.77% 

2 

1.89% 

1 

0.00% 

0 

53 
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Table 20: Youth Facilitator Response Post-Program Delivery (HRY Topics) 

Topic  A lot Some None Want 
more 

Total 

Healthy relationships 70.83% 

34 

29.17% 

14 

0.00% 

0 

0.00% 

0 

48 

Unhealthy relationships 73.47% 

36 

24.49% 

12 

2.04% 

1 

0.00% 

0 

49 

Diversity 48.00% 

24 

48.00% 

24 

0.00% 

0 

4.00% 

2 

50 

Mi'kmaw culture 8.16% 

4 

40.82% 

20 

34.69% 

17 

22.45% 

11 

49 

African Nova Scotian culture 8.16% 

4 

36.73% 

18 

34.69% 

17 

24.49% 

12 

49 

Assertive communication 54.00% 

27 

38.00% 

19 

6.00% 

3 

2.00% 

1 

50 

Personal boundaries 78.00% 

39 

18.00% 

9 

4.00% 

2 

0.00% 

0 

50 

Hypersexualization 50.00% 

25 

34.00% 

17 

8.00% 

4 

8.00% 

4 

50 

Hypermasculinity 46.00% 

23 

36.00% 

18 

10.00% 

5 

8.00% 

4 

50 

Gender stereotypes 73.47% 

36 

24.49% 

12 

0.00% 

0 

2.04% 

1 

49 

Relationship violence 81.63% 

40 

16.33% 

8 

2.04% 

1 

0.00% 

0 

49 

Sexual orientation 69.39% 

34 

26.53% 

13 

4.08% 

2 

2.04% 

1 

49 

Gender identity 73.47% 

36 

22.45% 

11 

4.08% 

2 

2.04% 

1 

49 

Drugs and Alcohol 67.35% 

33 

28.57% 

14 

2.04% 

1 

2.04% 

1 

49 

Consent 77.55% 

38 

22.45% 

11 

0.00% 

0 

0.00% 

0 

49 
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